The National Board for Professional Teaching Standards

The exponential growth of the National Board for Professional
Teaching Standards (NBPTS) confirms that promoting and re-
warding excellence among classroom teachers builds the profes-
sion.

Among their many initiatives, the NBPTS advocates policies to
improve working conditions and increase teacher status and ma-
terial rewards. A critical opportunity for transforming schools
arises from both identifying expert teachers through the National
Board certification process and organizing schools to best utilize
their talents and professional judgments. Because the board certi-
fication process is still new and we are just beginning to build a
“critical mass” of these exemplar teachers, research has not yet
shown how large numbers of National Board Certified Teachers
(NBCTs) can be utilized in effective ways to impact their districts
and schools. However, based on the available evidence, we know
that NBCTs can be a powerful force for school improvement.

The NBPTS experience

In their 1996 report What Matters Most: Teaching for Amer-
ica’s Future, The National Commission on Teaching and America’s
Future calls for 105,000 National Board Certified Teachers by
2006, to provide an accomplished teacher for every school. Cur-
rently, there are 9,531 National Board Certified teachers across
the country, and 13,043 candidates are having their portfolios
and assessment center exercises scored this summer, with results
expected to be available by November 2001. It is important to
remember what this goal will require of individual teachers and
the districts and states supporting NBPTS candidacy.

Teachers who pursue National Board Certification document
their practice intensely over months, videotaping, collecting exam-
ples of student work and classroom materials, and writing de-
scriptions, analyses, and reflections. Candidates often feel an odd
combination of public exposure (especially where the rewards for
certification create high-stakes pressure) and yet isolation from
colleagues and administrators who may not understand why they
take on these rigorous requirements.

One reason candidates persevere despite enormous demands
on their personal lives and unmet needs for morale and resource
support is that the certification process respects and validates the
complexity of their work.

Candidates undergo an intense evaluation of their instructional
decisions, their curriculum design, their creation of a learning envi-
ronment, and their commitment to partnerships with parents and
communities. If candidates are lucky, they are not new to assem-
bling portfolios or watching themselves on videotape, but few
districts have evaluation tools or instructional improvement plans
in which teacher practice is painstakingly assessed by others ex-
perienced in teaching the same subjects to the same age group.

Last September’s release of The Certification System of the
National Board for Professional Teaching Standards: A Construct
and Consequential Validity Study by Bond, et al. (Read this on the
NBPTS website at www.nbpts.org) in effect re-assessed successful
and unsuccessful NBPTS candidates. Without revealing their certi-

fication status, participants’ expertise was measured through
classroom observation, collected lesson plans and classroom mate-
rials, independent scoring of student work, and interviews with
teachers, students, and administrators.

The study identified 13 dimensions of expert teaching, eleven
of which were found significantly more often in the work of those
participants later revealed to be National Board Certified Teach-
ers. Where the NBPTS assessments require teachers to write
about their practice to measure expertise, the Bond et al. validity
study chose a different route, and nonetheless consistently identi-
fied the same accomplished teachers.

The expertise that so powerfully distinguishes the accom-
plished teachers indicates why they are so valuable in schools.
The study described expert teachers who consistently and appro-
priately challenged students. For example, while some teachers
hesitated to change activities in response to student needs, expert
teachers in the study systematically differentiated and modified
instruction, as well as articulated the social and cognitive needs of
students as a factor in instructional planning.

These same teachers also fared exceptionally well when as-
sessed on the substantial subject matter knowledge required for
organizing and adapting a curriculum, and on the ability to inte-
grate subjects and guide students in linking prior knowledge to
the subject at hand.

Just as teacher education programs must look to build such
knowledge, skills, and dispositions in new teachers, successful
schools must discover how better to nurture these professional
abilities. Many NBCTs contribute long hours toward supporting
candidates, and some systems establish compensated roles for
NBCTs as candidate coaches.

Maridella Carter, an NBCT from Missouri, wrote that candi-
dates must “describe the specific students and the exact instruction
intended to meet those students’ needs. They cannot speak in gen-
eralities or describe ‘canned’ or ‘teacher-proof’ lessons and hope
to succeed.” She added that in her role, “the coach cannot change
what the teacher does or says any more than a tennis coach can
walk onto the court and serve for a player who has just faulted...”

Expanding roles for NBCT teachers

Guiding teachers along the path towards National Board cer-
tification is an important but insufficient use of those who have
already achieved certification. As the number of NBCTs increase,
the challenge is in identifying and promoting the substantial con-
tributions accomplished teachers can make to the systemic trans-
formation of schools.

Various models for candidate support are developing across
the country, and those most likely to see sustained improvements
in their schools emphasize pre-candidacy study of the standards
and reflections on practice, organize collegial groups of candi-
dates, and provide time and financial resources. Such programs,
often led by NBCTs, invest in developing the teaching profession
as well as the individual candidates by supporting peer coaching
and on-going discussions of standards and evidence.



ISSUE NO. 3 - JULY, 2001

In January, the NBPTS released the results of Leading from the
Classroom: NBPTS Survey of NBCTS, a study conducted to identify
NBCT leadership activities and to guide its program offerings.
More than 2,000 NBCTs responded, most of whom indicated they
were creating curriculum, as well as mentoring pre-service and
new teachers. The responses suggest that service in the classroom
is still of primary importance to accomplished teachers. Many
had also contributed to the development of peer review evalua-
tion programs and models, or to teacher preparation programs.

A recent study by the Institute for Educational Leadership as-
serts that real professionalism means making decisions about
scheduling, class placements, the use of specialists, hiring, and the
preparation of budgets. Unfortunately, there are few models
where high quality classroom instruction intersects comfortably
with new leadership responsibilities for teachers (with the impor-
tant exception of informal NBPTS candidate coaching).

Some projects utilizing the expertise of NBCTs in ways other
than supporting additional candidates are beginning to emerge,
including schools where NBCTs teach and lead professional devel-
opment in Fairfax, Virginia, and Independence, Missouri. In Wake
County, North Carolina, NBCTs collaborated for a year on de-
signing long-term teacher evaluation and development through
portfolios and peer coaching, and in several southern states,
NBCTs are closely involved in initiatives for teacher recruitment
and new teacher support.

In almost every case, institutional tensions arise. The desire for
accomplished teachers to continue in their classrooms competes
with the need for school and district policies to be shaped by ex-
pert practitioners. For the talents and insights of accomplished
teachers to spread throughout a school, district, and state, institu-
tions must create and sustain new leadership roles enabling the
exercise of teacher professional judgments to improve the circum-
stances for teaching and learning.

The Southeast Center for Teaching Quality is committed deeply to working
with NBCTs in order to help draw upon their unique knowledge and skills to
improve teaching and learning in the region and throughout the nation. Our
Center is involved in several developments in this regard, so be on the look
out for a number of provocative initiatives we will be promoting in the
years ahead.

Recent articles, reports, and statistics about the National Board
for Professional Teaching Standards:

O A leadership survey taken of NBCTs on the NBPTS website shows that
NBCTs are taking on new leadership roles across the nation, and are
interested in doing even more. Go to the press release here...

O Link to a chart detailing comparative numbers of National Board Cer-
tified Teachers in 10 Southeast states and the United States, including
telling statistics about number of NBCTs per student.

O Descriptions on the NBPTS website of incentives that states and local
school districts offer teachers for becoming National Board Certified.

O What Matters Most: Improving Student Achievement, a 2000 report on
teacher action research by Ellen Meyers and The National Teacher

Policy Institute.

O “Va. School Sees Board-Certified Teachers As Key to Turnaround,” by
Jeff Archer, Education Week, May 30, 2001.
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O A recent report by Dr. James Heap and Debra Hare for the North
Central Regional Educational Lab, titled Effective Teacher Recruitment
and Retention Strategies in the Midwest: Who is Making Use of Them?,
offers some strategies for dealing with the problem of teacher recruit-
ment and retention. You can link to the full NCREL study on their web-
site at www.ncrel.org/info/new

[0 Educational Achievement and Black — White Inequality, released earlier
this month by the National Center for Education Statistics, explores the
relationship between black-white differences in education achieve-
ment and subsequent educational and economic outcomes. The com-
plete report is available at www.nces.ed.gov/pubsearch/pubsinfo.
asp2pubid=2001061

0 Based on interviews of 60 teachers new to their district in Philadel-
phia, in February and March 2000, the recently released study by
Elizabeth Useem of the Philadelphia Education Fund explores the
problems of teacher recruitment, preparation and retention in middle
schools in Philadelphia. Read New Teacher Staffing and Comprehensive
Middle School Reform: Philadelphia’s Experience at www.philaedfund.
org/pdfs/60 tchrs exsum.htm

The Southeast Center at Work

® The Center’s Southeast Teaching Quality Research Network is de-
signed to link researchers in the region, build the research capacity of
universities in the area of teacher policy, and support cross-state stud-
ies of effective teacher policy and practice. Working with Dr. Gary
Henry of Georgia State University’s Applied Research Center, the
Network has been awarded a comprehensive grant from the Spencer
Foundation to study the impact of high stakes accountability on pro-
fessional development and student achievement . Plans are underway
to begin this investigation in the fall of 2001.

® Through the Southeast Regional Title Il Collaborative, the Center con-
tinues to network and bring together SE Title Il Directors and their
staffs. SECTQ will update its 2000 report on the region’s teaching
quality efforts in the Fall of 2001, and the next meeting, to be held in
conjunction with both the National Conference of State Legislatures
and the National Governors Association, will be held in New Orleans
from September 20-21, 2001.

® As part of its Teaching Quality Indicators Project (TQI), the Center is
working with a Technical Task Force, comprised of 20 key K-12 and
higher education agency professionals, who are helping assemble a
common set of data for the region focused on production of teachers
and teacher turnover in low and high performing schools. The TQI Pro-
ject is a collaborative effort of SECTQ, the Columbia Group, SERVE
and the Appalachian Educational Laboratory. The next meeting of
the TQI Technical Task Force will be in Atlanta from August 16-17,
2001.

For more information about the work of the Center, contact John Denning,
Associate Director at jdenning@teachingquality.org

Upcoming Dates & Meetings:

July 31-August 6 — Meeting of the National Teacher Policy Institute;
Snowbird, Utah

August 12 — Barnett Berry, Executive Director, addresses The National
Conference of State Legislatures’ Annual Conference; San Antonio, Texas
Avugust 16-17 — Meeting of the Teaching Quality Indicators (TQI) Techni-
cal Task Force; Atlanta, Georgia
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